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Academic Learning Time 

 

All instruction should focus on creating Academic Learning Time as defined by Fisher & 

Berliner, 1985; Walberg, 1988; Marzano 2001.  The three critical attributes of Academic 

Learning Time are: 

1. Students know and understand the lesson objective. 

2. Students actively manipulate the content related to the objective. 

3. While manipulating the content the students experience a 75%-95% success rate. 

 

 

 

 

Anatomy of a Lesson  

Instructional Model 

 

To ensure students experience Academic Learning Time during each lesson teachers are 

encouraged to use the instructional model titled Anatomy of a Lesson (AOL).  By using 

AOL, teachers will be providing systematic and explicit instruction to the students and 

providing students with multiple opportunities to manipulate the content related to the 

lesson objective. 
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Anatomy of a Lesson 

 Anatomy of a 

Lesson 

Critical Attributes 

 

 

 

 

 

 

 Teacher 

 Monitors 

Continuously 

for  

Academic  

Learning  

Time  

and       

Adjusts  

Instruction 

Depending  

on 

Student  

Academic 

Success 

 

Activate, Assess 

and Augment 

Relevant 

Knowledge 

(20%) 

1. Ensure the students UNDERSTAND the 

lesson objective (participate in activity 

related to lesson objective/content) 

2. Activate students’ relevant knowledge related 

to objective (process/content vocabulary, 

connect to previous learning) 

3. Create an emotional hook between the 

student and the lesson objective (relevance, 

meaning) 

4. Cause the student’s brain to begin to work in 

the pattern needed for the lesson 

Teacher InPut 

(20%) 

5. Provide only enough information to enable 

students to begin to manipulate the content 

6. Provide additional information as students 

are ready to apply 

7. Model the application of the information 

(+Me) 

**Student Active 

Participation 

(45%) 

8. There is alignment between lesson objective 

and student activity 

9. Teacher models again with student 

participation (We) 

10. Student pairs make application of the 

content (Two) 

11. Students apply the content independently 

(You) 

Identify Student 

Success/Evidence 

of Learning   

(15%) 

12. Students: 

a.  identify what they have learned 

b. explain process they used to learn 

c. discuss how they can use what they 

learned 

d. identify what they want more information 

about 
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+ Gradual Release of Responsibility 

Teachers scaffold the learning activities to ensure Academic Learning Time.  They do this 

through a gradual release of responsibility as the lesson progresses.  What are the critical 

attributes for each level and student behavior that indicates readiness to move to the next 

level? 

Me:  Think aloud metacognitivly modeling what you want students to do, as you are 

modeling watch student eyes and body language – eyes on you (focused, “with you”), no 

unengaged behavior. 

We as you are modeling – ask group “What’s next?”  Call on student, other students signal 

if they agree, disagree, or are unsure of the student’s response. – Ask metacognitive 

questions.  When all students, in pairs, can easily identify next steps and all signal agree 

move to “Two.”  Use brief paired discussions here. 

Two:  Partners complete task- Teacher monitors each pair to determine success rate 

(critical attributes) and if both in partnership are contributing equally. Ask metacognitive 

questions.  ADJUST task to ensure the pair’s success and equal participation – move to 

“YOU” when pair can easily accomplish the task and answer metacognitive questions with 

equal participation.  Purposely pair students to ensure success. 

You:  Independently student completes task with a 95%-98% success rate. Monitor success 

rate and ask metacognitive questions.  ADJUST, scaffold if necessary, to ensure success. 

** Student Active Participation 

Student active participation is designed to cause the students to demonstrate their 

understanding of the objective/content they are learning.  To accomplish this, teachers 

must discover what the students are thinking.  Therefore, teachers must cause students to 

discuss or perform some behavior that will indicate the students’ knowledge/skill level 

related to the lesson objective. 

Examples of active participation can be any one or a combination of the items below.  

A. Explain the process they used to get their answer.  

B. Prove their answers are correct. 

C. Signaling 

D. Pair/trio meta-cognitive discussions 

E. Use of graphic organizers 
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F. Use of manipulatives, sorts, simulations, games 

G. Completing an experiment. 

H. Summarizing, clarify, questioning, predicting 

I. Compare/contrast, cause/effect, problem/solution, time/sequence, list/enumerate 

J. Analyzing/evaluating other’s work/performance 

 

 Monitor and Adjust 

To monitor and adjust effectively the teacher must cause the students to actively 

manipulate the content of the lesson in some manner. The initial indicator of students’ 

success or confusion on the task is their facial and body language, activity level, 

purposefulness, and energy level.   

The teacher moves around the classroom to observe individuals and small groups to 

determine if EACH student is experiencing ALT as they are manipulating the content.  If 

the student is not experiencing ALT, the teacher must do one or more of the following: 

A. Ask the student to explain her/his understanding of the objective. 

B. Ask the student to explain the process she/he is using to accomplish the objective. 

C. Have the student identify where she/he is having difficulty. 

D. Observe the student working on the task to determine problematic areas. 

E. Re-explain/model process to accomplish the task in a different way than the original 

explanation/modeling. 

F. Provide a modified version of the task at which the student can be successful. 

If the student is being successful the teacher must do one or more of the following: 

A. Reinforce students for successful work. 

B. Ask a metacognitive question to cause the student to be thinking at least at the 

analysis level of Bloom’s Taxonomy. 

C. Provide students with another task with different circumstances. 


